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Abstract 
This article discusses the importance of the social studies course within the context of social and cultural influences and from the 
perspectives of the factors underlying the types of violence caused by a number of variables in the schools; the reflections of the 
areas, reasons and impacts of violence on social studies students and teachers; and in particular, the solutions to the education of 
the learners. The research was done according to the survey model and at twenty schools in Erzurum city/Turkey. The 
participants of the study were 200 teachers at 20 schools. The data were analysed with SPSS version. The data analysis was done
with the following: Frequency Analysis, Descriptive Statistics and Independent Samples T-Test. The results of the study showed 
that the social studies lesson has a remarkable effect on the structuring of students’ perception of violence.
Keywords: Violence; social studies; school. 
I. Introduction 
Encountered widely in today’s societies, the phenomenon of violence is brought about by a number of factors 
which include a series of socio-cultural variables(Linares, et al., 2008). These contain multifaceted individual and 
social characteristics and commonly express themselves in antisocial attitudes and beliefs, academic failure, 
aggression, single-parented family, weak social relations, ill parent-children relations, irresponsible couples, 
poverty, crime and disorder, exclusion, social conflict, loss of values or normlessness (anomie)(Quinn, et al., 2007) 
Although there may be similarities between societies, differences are remarkable, which are exposed through 
potential similarities and differences between the realities of the societies against violence in terms of being 
influenced by cultural values or having different socio-political systems and which are then carried on to a cultural 
crossing(Linares, et al., 2008).  
Violence is one of the most urgent problems that we need to face in the schools(Kimmel & Mahler, 2003). 
Epidemic has come to be called “a public health crisis” and ‘‘a social contagion” in many countries(Goldberg, et 
al., 2009; Mathews, Dempsey & Overstreet, 2009). It is a multidimensional social problem, the definition of which 
is complex and hard to agree upon. It is commonly defined as fear, injury, torture, harmful physical and non-
physical behaviours in the schools. In many studies, it is reported as “violence which causes hopelessness and 
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unhappiness; which both damages personal development and renders it vulnerable to damage; and which corrupts 
order in the schools”(Bell, 2001). Physically violent behaviours mentioned here have a wide range in terms of 
relations and function. Mostly encountered forms of these behaviours that end up in violence include threats 
following physical assault and actions and use of physical strength(Cornelius & Resseguie, 2007).  
In recent years, the tendency among students to choose violence as the method for solving their problems as well 
as the severity and frequency of such clashes has gradually been increasing(Bell, et al., 2000) so much so that the 
prevention and protection efforts made within the frame of programmes on the prevention of violence that takes 
place at schools and extends into social life are a prominent issue for the researchers and school psychologists. 
Many researches underline the necessity of informing the students about the future threats and risks of encountering 
such behaviours that they could face in an encouraging school environment where there is no fear of punishment, of 
teasing and of not being taken seriously. Therefore, school policies and practices must be developed against the risks 
that face students from all societies. In-school violence necessitates systematic solutions. Thus, an important content 
that affects the social development of school children and that is crucial for their mental health would be 
ascertained. By assuming a role in social development, the school would foster a positive culture in preventing and 
putting an end to school-based violence through the social skills education it offers. (Bell, 2001).
In schools, the most common type of violence is the condition of facing unfair treatment among peers, which is 
known as bullying(Linares, et al., 2008). Bullying at schools is a universal problem(Liang, Flisher & Lombard, 
2007). The causes of this problem are multifaceted and generally related to socio-economic and physical 
environment(Baldry, 2003). For example, in relatively small schools acts of violence are less observed(Ambrose & 
Stephen, 2008). Bullying is usually ignored, hence trivialised. However, a great amount of physical assaults, verbal 
threats, rejection and acts of sexual harassment in schools are a source of trauma. In some cases, students are 
victimised as a result of the disciplinary techniques which include physical, psychological and structural assaults 
used for punishment by the school staff(Hyman, Cohen & Mahon, 2003). In that case, the bullying victim is exposed 
to negative acts once or repeatedly and by one person or more. Offensive acts have both a physical and verbal 
spectrum that may be indirect as in kicking, seizure threats and pressure or direct as in spreading rumours and social 
exclusion(Liang, Flisher & Lombard, 2007). Being bullied by peers or staff likewise, may result in symptoms that 
induce anger, depression and anxiety, which, then, most likely leads to developing Post-Traumatic Stress Disorder 
(PTSD) and both the academic failure and mental health anomaly of the victim(Hyman, Cohen, & Mahon, 2003).  
It may be possible to raise the students’ consciousness within the frame of social issues through social knowledge 
and to avoid or to prepare them for cases that are already in effect or within probability. When considered within the 
scope of social phenomenon and cases, the social studies course is extremely important as it provides individuals 
with the kind of knowledge and skill that will be useful in the future. Individuals develop perceptions according to 
the values of the society they live in, and as regards knowledge, they construct these perceptions through social 
issues. Through this course an individual receives much instructive knowledge and develop behaviours that help 
maintain a healthy relationship with him/herself and the others. This study aims to assess the influence of the social 
studies course on the perceptions of violence during an individual’s upbringing in terms of the structural support of 
it provides, like the other key fields of social sciences, in this individual’s struggle with social problems 
2. Purpose of the study 
The purpose of this study is to determine the factors that affect the violence perceptions of the students of the 
social studies course. In this respect, the influence of the social studies course in school and class exercises is sought 
to be determined depending on the views of the teachers. In fulfilling this purpose, the answers to the questions 
below are essentially searched for: 
1-What is the relation of the social studies course to protection, prevention and intervention services under 
perilous life conditions?  
2-Does the family life have an effect in raising the students as individuals with a tendency towards violence? 
3-Does the social studies course have an effect in building a peaceful school culture within the frame of the 
concepts of safe school and safe society? 
4-What are the effects of the conflict solving and mediation among peers programmes on the social studies 
teachers? 
5-According to the social studies teachers, what is the role of violent media, internet technology, courses, books 
and the curriculum? 
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3. Method 
3.1. Design 
This research employs the survey model a descriptive research method. Required data is gathered through a 
questionnaire. The research questions were handed to the school administrators in the 2009-2010. Fall semester and 
were then distributed among the school teachers. Completed questionnaires were collected back in a week, and the 
results were assessed through descriptive statistics method. 
3.2. Participants   
The population of the study is composed of the teachers at the primary schools attached to the Ministry of 
National Education. The study was conducted with 200 randomly-selected teachers giving the Social Studies lesson 
in the 4th, 5th, 6th, and 7th grades at the 20 schools representing low, mid and high SES in the Aziziye, Palandöken, 
Yakutiye districts of the province of Erzurum in Turkey. About 57% of teachers in the study are male and 43% are 
female. The age of participants ranges from 21 to above 50. About 19,0% are between the ages of 21 and 30, 42,5% 
are between the ages of 30 and 40, 32,0% are between the ages of 40 and 50 and 6.5% are 50 years of age or older.  
About 20% of teachers had fewer than five years of job experience. About 24% of them had 6 to 10 years of job 
experience, 24,5% had 11 to 15 years of job experience, 19,0% had 16 to 20 years of job experience, and 12,5% had 
more than 20 years of job experience.  Data showed that 18,5% of teachers were educated in the areas of  Social 
studies. About 81,5% were Primary teacher.  
3.3. Data sources 
This research utilises, as a tool of data collection, a scale that aims to determine the influence of the social studies 
course on the students’ perceptions of violence. As the first step in preparing the scale, English and Turkish 
literatures related with the subject have been analysed and as the second step, teachers and students in the project 
have been consulted for their views. Besides, The Strategy and Action Plans of the Protection, Prevention and 
Intervention Services under Perilous Life Conditions of various cities and their reports have also been analysed 
(AdÕyaman, Ankara, Bursa, Sakarya, ElazÕ÷, Çanakkale, Osmaniye, østanbul among others). As the third step, the 
items that could particularly be included in the assessment tool have been determined in the light of the gathered 
information, and these determined agents have been turned into items while the scale draft was being formed. The 
scale of the teachers’ questionnaire is composed of five sections. The first section comprises of items on the 
Cooperation factor of the social studies course in the context of the protection, prevention and intervention services 
under perilous life conditions(B1), the second one, of items on the Family factor(B2); the third one, on the Social 
studies’ effectiveness factor in building a peaceful school culture within the frame of the concepts of safe school and 
safe society(B3); the fourth, on the Factor of exercising the conflict solving and mediation among peers 
programmes in the social studies course(B4); and the fifth on the Role of violent media and internet factors on the 
acquisition of social knowledge(B5). The reliability of scale used in the questionnaires is fixed by calculating the 
Cronbach alpha quotient.The reliability quotients of the scale of the involved teachers’ questionnaires are as follows: 
B1: ,769. B2: ,870. B3:,647. B4: ,850. B5:,741. As the sections are 0.60, they are reliable. As Cronbbach’s alpha 
value is 0.60 , the questionnaire items are reliable. 
3.4. Data analysis 
Likert-type assessment scale with 5-grading system is used in analysing the data. A survey questionnaire was 
developed using the 5 Likert responses; from 1 (Strongly Disagree) to 5 (Strongly Agree). The statistical analysis of 
data gathered by the research is conducted on computer by SPSS software package. Frequency, percentage 
distribution, arithmetic average and standard deviation are employed in the analysis of the data. Where the 
independent variable is two-levelled t test is used for the data analysis.  
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4. Results 
The results of the research are transferred on the tables in the form of frequencies and percentages, related 
explanations are given in this section. 
Table 1. Cooperation of the social studies (T) factor  in the context of the protection, prevention 
and intervention services under perilous life conditions
 Items 
Sd

X
T1 Necessary warnings are given in the social studies course to the students about not bringing cutting and wounding 
gears to school. ,62 
4,31 
T2 There are groups formed by students. Teaching methods are applied with attention to these groupings in the social 
studies course. ,78 
3,92 
T3 The social studies teachers do not have enough information on anger management and problem solving skills. 1,03 3,70 
T4 Within the scope of social issues, social studies course works on the groups that exhibit negative behaviours around 
school. ,97 
3,48 
T5 The students who are made to work in the streets are more prone to violence is a problem from the viewpoint of the 
social studies course. 1,17 
2,66 
T6 There are students exposed to violence, necessary explanations are given with regard to the issues related to the 
social studies course. ,77 
4,46 
T7 Preventions are taken in the social studies course regarding the students’ embracing of violence as a means of 
problem solving, a state of being and a way of expression. ,86 
4,34 
T8 Brochures and leaflets on violence are prepared and distributed to the students. 1,07 2,70 
T9 Increasing the number of social facilities in the classroom and school towards the prevention of violence is a point 
that is attended to. ,79 
3,85 
T10 Students are instructed about spending their free time productively. ,49 4,13 
T11 The social studies course offers the necessary education on the violent behaviours inspired by the news on stabbing, 
murder and seizure regularly kept on the agenda by the mass media. ,55 
4,15 
T12 Students experience a lack of communication in their domestic environment as their opinions are underrated within 
their families. ,69 
4,65 
T13 The sense of superiority is a factor that causes fights and violent behaviours between the students whose parents 
have a better socio-economic status and those whose parents have an inferior socio-economic status. ,97 
4,45 
T14 The financial problems of students’ families lead to a tendency towards violence in these students. 1,00 4,36 
T15 The students call one another by offensive names or say insulting and abusive words to one another. 1,02 4,45 
T16 Physical assaults take place among students. 1,15 4,32 
T17 Students, who fail in their courses and who have a physical superiority, tend to exercise physical strength in order to 
be acknowledged by the others and to compensate for the sense of lack deriving from their failure 
1,07 4,55 
T18 I have a sufficient amount of knowledge in anger management and problem solving skills 1,39 1,94 
T19 Students who have failed their courses due to lack of class attendance or those who have conditionally passed and 
their behaviours in the school are a risk factor from the viewpoint of the social studies course. 
,96 4,46 
T20 I am personally involved in cooperating in the facilities of identifying and announcing the precautions on protection, 
prevention and intervention in our school. 
,62 3,88 
T21 The school provides information to its work team and staff about violence, agression and bullying. 1,29 3,90 
T22 Assessment of the cases involving a risk factor and action planning against these cases is an important element in 
inducing a positive attitude in the students against violence. 
,90 4,48 
T23 Harmful habits such as alcohol and drug use and smoking, students prone to violence, students with separated 
families and those who are ignored or abused are identified and necessary precautions regarding these are taken. 
,99 2,63 
T24 In reinforcing the school-family cooperation, the families of children, who are in the risk group, are visited and the 
domestic environment is observed. 
1,09 2,50 
T25 Administrators and teachers are offered in-service training on subjects such as anger management, problem solving, 
conflict management, class management, positive disciplinary methods, effective communication and essential 
prevention. 
1,15 2,30 
T26 Offering education programmes for parents on school success, effective communication, developmental psychology, 
effective parental attitudes and essential prevention is adequate. 
1,19 2,51 
T27 School supervision is adequate in areas and units such as dormitories, school yards, canteens, workshops, 
laboratories, cafeterias, toilets, attachment units and the areas reserved for the school service vehicles. 
,90 2,29 
T28 Necessary precautions are taken in controlling the school safety. 1,40 2,53 
T29 School rules are established with the students participating in the process. 1,06 2,49 
T30 Students play physically violent games. 1,11 ,075 
T31 Seminar studies are held by speacialists about the factors that lead to violence and issues that need attention in 
preventing violence. 
1,17 4,03 
T32 Social studies course offers information about abuse (child labour, sexual and emotional harassment). ,98 2,08 
T33 The counselling service in the schools cooperate in diminishing the symptoms of violence in the students who 
exhibit violent behaviours. 
1,08 4,19 
T34 I personally pay visits to the houses of students who are in the risk group. 1,08 2,17 
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T35 Inservice training on coping with and preventing violence, problem solving, managing anger, productively spending 
their spare time and communication skills is offered to the social studies teachers. 
1,15 2,07 
T36 It is adequate to offer psycho-social intervention service to students who are exposed to violence, aggression and 
bullying or those who exercise violence and to direct them to the relevant institutions when necessary. 
1,46 2,54 
T37 Students have varying views on death, violence and use of weapons. 1,21 3,67 
T38 The academic programme of our school contains the kind of education which entails rearing our students as good 
citizens.
,65 4,06 
T39 TV programmes on protecting children and teenagers from risks should be prepared and broadcasted in the field of 
visual media. 
,98 4,51 
T40 Posters, pictures, etc. About the risk factors are prepared for the notice boards in the lobbies of the schools. 1,25 2,26 
T41 Student days are organised in the schools, which allows the students with problems have one-to-one meetings with 
the school master or teachers. 
1,31 1,99 
T42 School units are designed by taking into consideration the possible clashes between students of different age groups. 1,20 2,29 
T43 During the counselling hours, I personally pay attention to dealing predominantly with subjects such as empathy 
development in children, responsibility development, cooperation and solidarity. 
1,30 3,03 
T44 The prevalent atmosphere in the school is one which allows students to develop a sense of belonging and to enjoy 
being there. 
,93 2,67 
T45 Students are led in such a way to gain the abilities to make right decisions, to be responsible citizens, to resolve 
conflicts and to integrate into teaching programmes. 
,92 2,77 
T46 Crisis intervention teams are formed in schools and the necessary intervention plans are prepared in advance. 1,15 2,38 
T47 Necessary the number of counselling sessions are increased in order to prevent the students from calling one another 
by offensive names, from behaving in an insulting manner and saying abusive words to one another. 
1,00 2,75 
T48 The reasons behind the students’ failure in the courses are explored, and teachers cooperate with one another in 
helping these students. 
1,07 3,14 
Table 1 displays the arithmetic average and standard deviation of the teachers’ answers in the questionnaire. Total 
arithmetic average of the items on the table is 3,34. According to the table, teachers answered the following as 
“Strongly agree”: T6(58,5%), T7(51,0%), T12(73,5%), T13(68,5%), T14(63,5%), T15(70,0%), T16(68,0%), 
T17(70,0%), T19(70,0%), T21(50,0%), T22(67,0%), T33(52,5%), T37(32,0%), T39(73,5%) The items answered as 
“agree” by the teachers are:  T1(56,0%), T2(70,0%), T3(43,5%), T4(58,0%), T9(77,5%), T10(78,0%) T11(75,5%) 
T30(28,5%), T20(82,0%), T38(74,0%), T48(33,5%), T32(53,5%). Teachers answered the following items as 
“disagree”: T5(45,5%), T8(52,5%), T23(62,5%), T24(45,5%), T25(34,0%), T26(42,5%), T27(62,0%), T28(35,5%), 
T29(45,0%), T34(46,0%), T42(38,5%), T43(29,0%), T44(50,0%), T45(41,0%), T46(54,0%) T47(45,0%), Teachers 
answered the following items as “Strongly  disagree”, T18(65,5%), T31(39,0%), T35(38,5%), T36(34,5%), 
T40(36,5%), T41(53,0%). 
Table 2. The family (P) factor according to the teachers’ views
 Items  
Sd

X
P1 Negative parental attitudes are a cause of violent. 1,21 4,01 
P2 Lack of communication skills in the adults (such as abusive words, threats, intimidation) causes the students to 
display similar behaviours. 
,90 2,97 
P3 Exercising emotional and physical violence as a means of problem solving by adults has a negative effect that 
leads to violence on the personality development of the students. 
1,04 4,45 
P4 Inadequacy of parental authority is a cause of violence. 1,04 4,45 
P5 Lack of communication in the family (restrictive attitude) is a cause of violence. 1,16 4,33 
P6 Families do not have authority especially over male children. 1,08 4,10 
P7 Families with little education have an effect in raising children prone to violence. ,96 4,01 
P8 The financial problems of students’ families are reflected on to the students. 1,29 3,63 
P9 The lack of control over the students with separated families appears to be a problem. ,99 3,91 
P10 The parents’ exercise of violence on each other in the presence of their children is considered as a reason for the 
students’ tendency towards violence. 
1,10 3,93 
Table 2 displays the arithmetic average and standard deviation of the teachers’ answers in the questionnaire. Total 
arithmetic average of the items on the table is 3,98’dÕr. According to the table, teachers answered the following as 
“Strongly  agree”: P1(53,0%), P3(72,5%), P4(71,5%) P5(69,0%), P6(44,0%), P7(32,0%), P8(34,0%), P9(30,5%), 
P10(42,0%) The item answered as “neutral” by the teachers is: P2(70,0%). 
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Table 3. The efficiency  factor (S) of the social studies course in building a peaceful school culture 
within the frame of the concepts of safe school and safe society
 Items 
Sd

X
S1 Well-established and dependable communication in schools reflects itself in the general atmosphere of the schools, 
which makes it easy to solve problems. ,893 3,73 
S2 The general attitude of our school is based on developing the academic success and behaviours of the students but it 
only focuses on academic success. ,757 3,78 
S3 Our school pays attention to satisfying the students’ social and emotional needs. ,699 4,05 
S4 All students are treated in the same way in our school and an even amount of responsibility is distributed among them. ,722 3,52 
S5 Students who do not take on the same amount of responsibility as other students in the classroom or school or those 
who are treated in a different manner compared to their friends tend to display violent behaviours or else, they may 
become targets of violence. 
,851 4,36 
S6 Parents are informed about their children in our school. ,652 4,19 
S7 The social studies course prepares the students for the problems they may encounter in adulthood. ,705 3,56 
S8 Our school is one which is aware of the problem, that gathers information to solve the problem and then assesses it. ,722 3,35
S9 Our school provides the students with the kind of education that will help them become good citizens. ,859 3,38 
Table 3 displays arithmetic average and standard deviation of the teachers’ answers in the questionnaire. Total 
arithmetic average of the items on the table is 3,77. According to the table, teachers answered the following as 
“Strongly  agree”: S5(55,5%), The items answered as “agree” by the teachers are: S1(35,5%), S3(61,5%), 
S6(60,0%), Teachers answered the following items as “neutral”: S2(28,5%), S4(52,0%), S7(50,0%), S8(64,0%), 
SP9(40,5%).
Table 4. The education factor (Ç) of conflict resolving and mediation among peers
 Items 
Sd

X
Ç1 Education is effective in resolving conflicts that individuals may encounter in varying circumstances. ,63 4,04 
Ç2 Education supports the healthy development of an individual and increases his/her sense of identity. ,72 4,25 
Ç3 It reinforces an individual’s self and his/her ability of control. ,90 4,12 
Ç4 It helps maintain a safe atmosphere and reduces the acts that require disciplinary punishment. ,97 4,04 
Ç5 It helps increase an individual’s success in school by improving his/her sense of self-confidence. ,84 3,74 
Table 4 displays the arithmetic average and standard deviation of the teachers’ answers in the questionnaire. Total 
arithmetic average of the items on the table is 4,04. According to the table, teachers answered the following as 
“agree”: Ç1(70,5%), Ç2(53,0%), Ç3(43,0%), Ç4(43,0%), Ç5(52,0%). 
Table 5. The role of violent media, internet, course books and the curriculum on the acquisition of social knowledge factor (M)
Items   
Sd

X
M1 Computer games based on battles and fights in the internet cafes close to the schools are primarily preferred by 
the students. ,87 4,25 
M2 The publicity of violent films and TV series increases violent behaviours in students. ,69 4,15 
M3 The news on stabbing, murder and seizure regularly kept on the agenda by the mass media inspire violent 
behaviours in our students. ,79 4,38 
M4 That violence is presented as a life model in the films and TV series based on mafia stories as well as bawdy and 
poor-quality programmes induce negative behaviours in the students. ,82 4,62 
M5 Images of violence in sports induce extremely rude behaviours in children and teenagers. ,84 4,67 
M6 Violent games on internet and websites which are disappropriate in terms of the students’ developmental period 
create a risk of violence in the students. 
1,32 2,75 
M7 Conciousness-raising activities are organised in cooperation with the representatives of locally broadcasting mass 
media. 
,97 2,44 
M8 Warnings against violence issues in the course books are satisfactory. 1,22 1,73 
M9 Exercises on the construction of the students’ perceptions of violence appear in the curriculum. ,96 2,60 
M10 Some chapters in the course books make crucial points about preventing violent behaviours in students. ,97 2,13 
Table 5 displays the arithmetic average and standard deviation of the teachers’ answers in the questionnaire. Total 
arithmetic average of the items on the table is 3,37. According to the table, teachers answered the following as 
“Strongly  agree”: M1(45,0%), M3(51,5%), M4(75,5%), M5(81,0%), Teachers answered the following item as 
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“agree”: M2(68,5%), Teachers answered the following as “disagree”: M6(50,0%), M7(71,0%), M9(42,5%), 
M10(51,0%), Teachers answered the following item as “totally disagree”: M8(67,5%). 
Table 6. T test results on the gender variable according to the sections 
Factors  Gender N X ss sd t p 
Female 86 3,40 ,46525 198 2,187 ,030B1
Male 114 3,30 ,13514    
Female 86 3,79 ,82864 198 -3,227 ,001B2
Male 114 4,12 ,62987    
Female 86 3,85 ,55143 198 2,488 ,014B3
Male 114 3,71 ,18511    
Female 86 3,80 ,77517 198 -4,632 ,000B4
Male 114 4,21 ,47817    
Female 86 3,58 ,74830 198 5,226 ,000B5
Male 114 3,21 ,12137    
KPFKECVGURR
The results of the independent T-test applied on the scale factors that take place in the table show that the genders 
of the teachers effect a remarkable change over the following factors: B1(t(198)=2,187, p<.05), B2(t(198)= -3,227, 
p<.01), B3(t(198)=2,488, p<.05), B4(t(198)=-4,632, p<.01), B5(t(198)=5,226, p<.01).
Table 7. T test results on the field of study variable according to the sections



  





KPFKECVGURR
The results of the independent T-test applied on the scale factors that take place in the table show that the 
teachers’ fields of study do not effect a remarkable change over the following factors: B2(t(198)= -,078, p>.05), 
B4(t(198)= ,235, p>.05). The factors over which the teachers’ fields of study effect a remarkable change are: 
B1(t(198)= 4,685, p<.01), B3(t(198)= 5,212, p<.01), B5(t(198)= 6,911, p<.01).
5. Discussion 
It is one of the primary educational targets of the societies today to improve the violent behaviours of students and 
to lead them to be good citizens in the future. All the social issues that encircle an individual are also contained 
within the content of the social studies course. Rooted in this perspective, violence factors are defined in this study 
in accordance with the views, perceptions, attitudes and experiences of the social studies teachers and students.
In general, the teachers generally carry out the necessary work including the studies and precautions on violence 
in the social studies course. Both in order to explain the essential issues and due to the violence cases that take place 
in schools and classrooms, teachers often give directions on the necessary subjects related to the social studies 
course, assuming that there are students who are exposed to violence. Accordingly, pedagogic practices are widely 
employed as to increase the number of social activities in the schools and classrooms that aim at preventing 
violence, to instruct the students on spending their spare time productively and to make them adopt the problem 
solving method as a means of existence and expression in the social studies course. 
The factors that cause violence and the prevention practices require knowledge on the field of expertise, and 
specialists are consulted at from time to time. The counselling service focuses and works on violence in many 
Factors Field of study   N X ss sd t p 
Social Studies 37 3,56 ,42121 198 4,685 ,000B1
Primary Teacher 162 3,29 ,27754    
Social Studies 37 3,97 ,65686 198 -,078 ,938 B2
Primary Teacher 163 3,98 ,75802    
Social Studies 37 4,05 ,51827 198 5,212 ,000B3
Primary Teacher 163 3,70 ,32659    
Social Studies 37 4,06 ,51827 198 ,235 ,815 B4
Primary Teacher 163 4,03 ,32659    
Social Studies 37 3,86 ,67914 198 6,911 ,000B5
Primary Teacher 163 3,26 ,41985    
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schools. Problems stemming from the students’ social and emotional needs are also attended to so as to resolve 
them. One group of these problems is particularly seen among the teenagers, and it involves the problems deriving 
from the students’ romantic relationship with their friends, that have negative effects on their spiritual health such as 
exposure to and exercising of violence(Weisz, et al., 2007). In general the schools hold cooperative facilities that 
involve identification and announcements of the precautions devoted to protection, prevention and intervention in 
the schools as well as identifying the cases that contain a risk factor and action planning towards this purpose, and 
other cooperative facilities by the counselling service which intend to diminish the symptoms of violence in the 
students who exhibit violent behaviours. According to Whitaker(2006), such facilities initiate the development of 
new skills with regard to social learning and acquisition of cognitive and new behaviours. The teachers who 
participated in the questionnaire are of the view that they gather and assess the necessary information in identifying 
and solving the problems of the students. The school provides information to its work team and staff about violence, 
agression and bullying. 
According to the social studies students and teachers, academic programmes initiate an individual to approach 
his/her thoughts and behaviours critically. Such students naturally have a tendency towards cognitive practices  such 
as learning alternative responses and acquisition of positive behaviours(Meyer, et al., 2003). As many as possible 
children may be reached through academic programmes and the violence prevention programmes in schools could 
be maintained by including all the families that suffer from violence (Schick & Cierpka, 2005). While the school 
achieves the target of providing the students with academic knowledge and skills, it also explores the reasons behind 
academic failure deriving from violence.  
According to the teachers who participated in the questionnaire, when the family factor is considered, the parental 
attitudes have an immense influence on the students’ development of negative attitudes leading to violence. 
Negative parental attitudes, employing emotional and physical violence in problem solving, lack of parental 
authority, lack of communication between the members of the family and lack of communication skills, parents’ 
having little education, lack of control in the separated families and the parents exercising violence to each other all 
affect the students’ development of a negative personality which may lead to violence. Accordingly, to 
Baldry(2003), a higher risk of developing short-term or long-term negative results is involved in children who are 
exposed to violence in family. Such students are more prone to aggression in school. Poor familial functions can 
initiate aggression in many different ways. When parents do not pay much attention to their children and do not take 
their feelings into consideration, students develop poor empathy skills to others. Individual/familial socio-economic 
disadvantage also affects the individuals. social isolation deriving from financial troubles and lower socio-economic 
status increases the possibility of violence among peers (Spriggs, et.al., 2009). 
As a part of the mediation among peers programme, students are offered general diplomacy skills such as the 
practices and socio-cultural dynamics that incluce acknowledgment of the viewpoints of others, a pedagogic 
tendency to respect the different opinions of others, concept of discipline and child-rearing. The main question in 
activating the mediation among peers programme is “could the learning, protection and conflict resolving skills of 
children be generalised or not?”(Bell, et al., 2000). According to the teachers who participated in the research, 
education on conflict resolving and mediation among peers has a positive effect on the cases that need conflict 
resolving that individuals may encounter in various circumstances. This also supports the healthy development of 
the individuals. Boosting the students’ self-respect and self-control with respect to the students’ personal and social 
development increases their self-confidence as well as academic success; so much so that, many of the efficient 
conflict resolving programmes, as positive support systems, encourage the students to help other students(Williams, 
& Guerra, 2007). According to Hervey and Kornblum(2006), interventions in the school system should focus on 
identifying the children under risk, intense and long-term services should be offered and support on appropriate 
interrelational behaviours should be extended within the school. 
Computer games based on battles and fights in the internet cafes close to the schools are primarily preferred by 
the students. The violent content of these games produce negative effects such as developing insensitivity and lack 
the sense of empathy. There is a positive relation between empathy and social behaviours. As a matter of fact, such 
presentations could change the belief that violence acts are wrong indeed and encourage violent attitudes to develop, 
because violence is presented as something to be awarded within a continuous cycle without its negative aspects 
being mentioned. Violence is concealed in a way since the victim is not real and not actually hurt (Funk, et al., 
2004).
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6. Conclusion and Recommendation 
The results of the questionnaire show that the social studies teachers, the primary teachers who teach the social 
studies course and the students have expressed positive views on many levels on the practices against violence. 
However, the following factors are among the striking elements considering the effect of the social studies course on 
the students' perceptions of violence: That the social studies teacher gives the necessary warnings on not bringing 
cutting and wounding gears to school, That, within the scope of social issues, the social studies course works on the 
groups that exhibit negative behaviours around school,That the teaching methods are employed in the social studies 
course in consideration with the groups formed by students, That the social studies teachers have adequate 
knowledge on anger management and problem solving skills, That the preparation and distribution of the brochures 
and leaflets on violence to the students are adequate, That the school rules are established with the students 
participating in the process, Not distributing an even amount of responsibility among the students in the classroom 
or school, That, in reinforcing the school-family cooperation, the families of children, who are in the risk group, are 
visited and the domestic environment is observed, Offering to the social studies teachers inservice education such as 
on anger management, problem solving, conflict management, class management, positive disciplinary methods, 
effective communication and essential prevention, Leading the students in such a way as to make them gain the 
abilities to make right decisions, to be responsible citizens, to resolve conflicts and to integrate into teaching 
programmes, That the teachers have adequate knowledge on anger management and problem solving skills, 
Preparing posters, pictures, etc. about the risk factors for the notice boards in the lobbies of the schools, Organising 
student days in the schools, which allows the students with problems have one-to-one meetings with the school 
master or teachers, Including exercises on the construction of the students’ perceptions of violence in the 
curriculum, That some chapters in the course books make crucial points about preventing violent behaviours in 
students. 
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